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interpretation of common workplace signs and symbols. Level 2 required reading and interpreting of 

public notices. Level 3 required reading and interpreting a loan application form, including the 

writing of a short paragraph to indicate reasoning and understanding. At the highest level (Level 4) 

the task required reading and comparing two contrasting texts and writing to show understanding of 

conceptual meaning. This was given to those who were more successful in the task of reading and 

interpreting an official form easily. 

3.4. Performance at Literacy Level 4 (ability to read and write showing contextual 

meaning in unfamiliar texts) 

Among the young people who filled the official form with ease and wrote a paragraph, 84, i.e. 32.4%, 

of these progressed to the higher level 4 (perform tasks related to writing and reading of two 

contrasting texts and writing of answers to show understanding of conceptual meaning in unfamiliar 

text). Out of these, 35.7% were able to complete this higher-level task easily and these were graded 

at reading literacy level 4 the highest level that could be achieved in literacy. However, those who 

performed the task with difficulty and required support, these were regarded competent at the 

lower level (literacy level 3). At Literacy level 4, more males (50%) than females (26%) demonstrated 

ability to perform these tasks related to writing and reading of two contrasting texts and writing of 

answers to show understanding of conceptual meaning in unfamiliar text. 

3.5. Performance at Literacy Level 3 (reading and interpreting an official form, 

writing a paragraph) 

Young people who were placed at Literacy Level 3 were those who were able to read and interpret a 

loan application form with support and were unable to proceed with higher level tasks as well as 

those who performed higher level tasks (L4) with difficulty. Of those who attempted the work with 

the official form, 32% were able to answer all the questions promptly in less than 10 minutes, while 

44.0% were able to complete the task having taken between 10-15 minutes. The remaining 24% 

struggled to complete the work with the form and were given lower-level tasks of reading and 

interpreting public notices (Literacy Level 2). Comparison by district indicates that Mukono (36. 7%) 

and Apac (36.0%) had the highest proportions of young people who demonstrated ability to fill the 

official form with ease while Bugiri had the lowest proportion. A comparison by gender shows 

almost equal proportions (32.1% for men and 32.7% for women) being able to read and interpret 

the official form successfully. 

3.6. Performance at Literacy Level 2 (reading and interpreting public notices) 

Performance at reading level 2 depicts ability to read and interpret public notices making sense of 

the notices. To be categorised as level 2, a young person could have filled the start form with some 

few difficulties and hence supported or read and interpreted an official form with difficulty and 

further performed the Level 1 tasks (read and interpret public notices) with ease. Overall a total of 

437 young people were placed at Literacy Level 2. 

3.7. Performance at Literacy Level 1 (ability to read and interpret workplace signs 

and symbols) 

Young people who had difficulty filling the personal information form and those who attempted the 

higher-level task related to reading and interpreting a public notice with difficulty were tasked to 

read and interpret workplace signs and symbols. The results depicting how the young people 

performed are presented in Figure 3.1 below. A majority of the young people (66.5%) that attempted 
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